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Ol=Rlo2A9] Alots FAsk= HHA QI IHolth. Al
AR AR 2 AW (World Federation of Occupational
Therapists)> &2 =F HE 5f 4 1,0004]
7k olde] AHAR] dHAE olE dAd] sk
Ao, ol= o] AR TA} ZHof & AR 5T}
283 "Hx, 9AE F2(clinical reasoning) IH
ASSte HEOE 7|50l fith ol @t Vs S5
< ol FAATAZA 9] HE24] HAd(professional
identity)& 9ot ¥4 E7HES S&27F ©oh 18
U U] Adxw A AES iRy sl A=
Hzlo] FAfslal Al 7|1 HAp) Ivke 24 2A4
7} A AEo] 2om(Kim et al.,, 2017; Lee et al.,
2014), Lee 5(2017) T=AAA2AS57]E B7H
5 /S B0 WS 44 nEslel wA1d 29 &
Hol g9/ At v St

Tt 202087 E A AAE B2 FH=-19 (COVID-
19) W92 of=jgk tiA F42] He4Rl A AAE
TEHOE FEEUT AAE T HAE At o=
713e] Hafet Fel 9 BAl= dH Bo=lEY]
A5 Solghs 279 AFEE oF73H. o] wet
< @M= Sl A Il Bithe 221 As,
7HAA AlEEeld, U A A 5 ol&o Al=E
A Aotd FRARI ws FE7F Y= AT S A
A& W08 @2 20204~2021d0] ZA thrE9]
g Agol 221 WA o]&3t vt Aol Wy
A AEo =2 G40 M=l em, o|& Qg Eatt
Sy A<of tigh BRto] wS d% Hvto] AA vt
Yoo & Cho, 2021). Bt HAS)E Hof A% AFo]A
T 2ERIAE0 Zofet S0l 7, Bt of
ek O4, 7HIAIEEClA HijE A 5 EHAQ1 HH
= Basiolon, ZtotfshiE o= 3t AqtoA:
o|e} FAFRE FAdol &I ATHJang & Han, 2021).
A7 H5 Y= JA| FH|E-192 QS A T
AES B A4 S5kt A8 B FS0] EI
H 1 AHJung, 2020).
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Strauss?} Corbin (1998)°] A|AsE L7 o] &(grounded
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2010).
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Table 1. Study Participants

Name Sex Age Year 1st fieldwork 2nd fieldwork 3rd fieldwork

1 F 23 4th In-person Online In-person

2 F 23 4th In-person In-person Online

3 F 23 4th Online In-person In-person

4 M 25 4th In-person Online In-person

5 F 22 3rd Online In-person -

6 F 23 4th In-person In-person Online

7 F 23 4th In-person In-person Online

8 F 22 3rd Online In-person -

9 F 26 4th Online In-person In-person

10 F 23 4th Online In-person In-person

- Not applicable, F: Female, M: Male.
Table 2. Interview Flow
Category Contents
Introductory How did you adapt as you experienced hybrid (in-person and online) clinical fieldwork

during COVID-19?
How did you cope with the transition between in-person and online fieldwork, and
what strategies did you use to adapt?
What was the most challenging moment during your fieldwork, and how did you work
through it?

Main

How did the sequence of in-person and online fieldwork affect your adaptation

process?

How did your understanding of your role as an occupational therapist change through

this experience?
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5. Kj2EA SR} W o8 4 ULS SHoit AA|, AT

2 A= Strausset Corbin (1998)0] A|AISE A 0] A7AL 2213 S I IS Tkl Heloks 5=
2 A7 F8stoi(Kim, 2017), 854 A&E 8t Hil(peer debriefing)E AAISIA
gog /MYFd, 34, AHFGL AASI A=
o] A2 2022 295E 202249 59714 Agsiylo
o, A5E At HE AErF 79 UEaL 9l . S Znt
A MdS 551 Hdlshe 2dS sAll Jdst

WA 7t 290 2 Seos HhEslgct 1. Xt=2 2| M5} At

6. A2 Etdd H AE| ot M2 AAANTAT o] I A5EEH 28 IS
oJsst7] fisto] AFARES] HEARE HESH
A2 A7 dAde FEsP] 93 Lincoln®t gy =g sjde o} =2 Mol /TS AlXH

Guba (1985)7} AAIGt 7} 7158 X#%W AL gk olejs 4TS AA 100709 A4, 26719]
AMA 7RIS S8l 74 At mEE $ oiREolA o= o79] W22 w23t9ich 1 Aul= Table
THA] SIS W= /9 ER1FFgES 74%1“% =A, A& 33 7o

7Fs/d& =o17] {3l iRt Heg S35 l&sto]

Table 3. Concepts and Categories Related to the Experience and Adaptation Process of Occupational
Therapy Students in Clinical Fieldwork

Concept Subcategory Category Paradigm
« Difficulty in securing fieldwork sites
* Most in-person fieldwork sites changed
* Sudden transition to online fieldwork in the
middle of ongoing in-person fieldwork due

Securing small sites
lacking fieldwork
experience due to

to COVID-19 _
. s . cancellations
* Assignment to unfamiliar newly secured sites Changes in clinical
with no available information fieldwork Causal condition
* Inability to complete the required 1,000 environment

fieldwork hours

* Compelled participation in online fieldwork Transition to online
programs fieldwork

* Partial conversion of clinical fieldwork to
online format

* Anxiety

* Wishing to just get through it and
experience fieldwork sooner

* High levels of tension

* Felt need to adapt

* Determination to do well

* Burden of adapting to an unfamiliar
environment

Negative emotions Negative emotions
prior to clinical related to fieldwork
fieldwork participation adaptation

Contextual
condition

* Fear of forming new interpersonal
relationships

dezd 25832 20269 A34A A3E QT



Table 3. Concepts and Categories Related to the Experience and Adaptation Process of Occupationa
Therapy Students in Clinical Fieldwork

(Continued)

Concept Subcategory Category Paradigm
* Doubts about the feasibility of online
fieldwork
* Dissatisfaction with substitution by online Negative emotions Negative emotions
fieldwork toward online clinical related to fieldwork
* Peers' feedback that online fieldwork is  fieldwork adaptation
comfortable and less daunting (easier to
adapt to and less intimidating)
e ; : : Contextual
* Limitations of newly secured fieldwork sites In-person fieldwork i
. ) condition
* Unprepared fieldwork educators sites far from
* Inadequately prepared fieldwork content  standardization
External factors
* Online fieldwork introduced without Sudden transition to .
related to fieldwork
preparation due to sudden COVID-19 online fieldwork in the adaptation
outbreak middle of in-person
* Decline in the quality level of fieldwork  fieldwork due to
content COVID-19
* Clinical fieldwork differs from academic
coursework
* Navigating independently Adapting to changes in
« Difficulty adapting without taking initiative the clinical fieldwork
* Building interpersonal relationships environment
* Engaging in diverse activities Experiencing Central
* Overcoming physical demands clinical fieldwork phenomenon
* Daily routines disrupted by online-based
education
. . . . Adapting to online
* Online fieldwork perceived as an extension . . )
clinical fieldwork
of regular coursework
* Temptation to deviate
» Well-prepared content facilitating
understanding of clinical reasoning
 Content covering essential clinical
knowledge ) )
) . Diverse online
* Introduction to and practice of treatment .
. fieldwork content
systems and tools used across diverse
settings Advantages of online Intervening
* Use of video materials fieldwork condition

* Diverse case-based education

* Specific assignments in preparation for
clinical fieldwork

* Enhanced understanding of SOAP notes

* Requiring sufficient self-directed learning
time

Beneficial online
fieldwork assignments
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Table 3. Concepts and Categories Related to the Experience and Adaptation Process of Occupational

Therapy Students in Clinical Fieldwork

(Continued)

Concept

Subcategory Category Paradigm

« Difficulty adapting when educators do not
approach students first

* Warm and approachable educators

* Thorough and detail-oriented educators

* Fieldwork educators who were kinder than
expected

* Hierarchical relationship between students
and supervisors despite overall friendliness

Fieldwork environment
and educators

* After in-person fieldwork, online fieldwork
allowed more time for self-directed learning

» Growing familiarity with the fieldwork
environment

* Stronger motivation and deeper engagement
in later fieldwork rotations

* Improvement in adaptation level over time

Fieldwork timing and In-person fieldwork
adaptation environment

Intervening
condition

* Differences in fieldwork effectiveness
depending on the sequencing of online and
in-person fieldwork

* Early online fieldwork associated with
limited effectiveness

* Later online fieldwork consolidates
knowledge gained from prior in-person
experience

Appropriate timing of
fieldwork rotation
sequence

* Recognition that online fieldwork demands
genuine motivation and a proactive, active
attitude

* Self-awareness of the extensive amount of
material that must be studied

* Opportunity to plan and implement actual
occupational therapy programs

* Extra effort invested to bridge the gap
between clinical practice and theoretical
knowledge

* Fieldwork materials particularly helpful for
national licensing exam preparation

* Supported broad understanding of
occupational therapy as a whole

Essential self-directed
learning

Action/interaction
strategies

Active and self-
directed learning

* Reviewed and pre-studied materials
gathered from senior students

* Prepared for fieldwork equipment, clinical
atmosphere, and essential attitudes and
behaviors

* Proactively approaching supervisors to learn

Engaging in clinical
fieldwork with a
proactive attitude
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Table 3. Concepts and Categories Related to the Experience and Adaptation Process of Occupationa
Therapy Students in Clinical Fieldwork

(Continued)

Concept

Subcategory Category

Paradigm

* Experiencing life as an actual occupational

therapist during fieldwork

* BEfforts to establish and maintain a regular

daily routine

* Experiencing the daily life and routines of

a working professional

Experiencing the life
of an occupational
therapist

* Lower concentration and tension in online
fieldwork compared to regular video-based

coursework
* Difficulty maintaining concentration

Active and self-

directed learnin,
Difficulty concentrating &

during online fieldwork

* Copying others' assignments
* Turning off the camera during online
fieldwork sessions

Deviation

* Learning to communicate with clients
(children, elderly, etc.)

* Developing the ability to consider others'
perspectives

* Building communication, trust-based
competence, and explanation skills

* Seeking information and guidance from
senior students

Learning interaction

skills
Acquiring fieldwork-
related knowledge,
attitudes, and skills

* Developing the right mindset when
implementing programs

* Cultivating a sense of professional
responsibility

* Developing active communication skills

Learning professional
attitudes and practical

skills

Action/interaction

strategies

* Able to explain occupational therapy
confidently after fieldwork

* Developed a clear professional concept of

occupational therapy
* Acquired a professional occupational
therapist mindset

Confirmation of
professional identity

* Hands-on experience helped clarify which

area to pursue for career decisions

* Developed a therapist's mindset following
fieldwork

» Awareness of helping others through
professional expertise

* Established a clear career direction after
fieldwork

* Developed a clearer sense of purpose for the

future

Fieldwork that was
beneficial despite
lingering regrets

Time for deliberating
on career decisions

Outcome
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Table 3. Concepts and Categories Related to the Experience and Adaptation Process of Occupational
Therapy Students in Clinical Fieldwork

(Continued)

Concept

Subcategory Category

Paradigm

* Well-organized fieldwork materials

* Fieldwork experience helpful for national
licensing exam preparation

* Developed a broader perspective on
occupational therapy as a whole through

fieldwork

Successful preparation
for the national
licensing exam

* Hands-on experiences retained as
long-term memory

* Studied harder and more diligently after
fieldwork

* Understanding the gap between academic
knowledge and clinically required
knowledge

* Fieldwork served as a source of learning
motivation

* Broadened perspective and ways of thinking

* Gained confidence in handling work tasks
through fieldwork experience

Integration of clinical
and theoretical
knowledge (knowledge
growth)

Fieldwork that was
beneficial despite
lingering regrets

* Overwhelmed by the large volume of
knowledge covered in online fieldwork

* Excessive volume of assignments

* Unable to gain actual hands-on experience

* Limitations in transmitting attitudes, skills,
and educational content

* Decline in concentration levels

* Need for systematic management of online
fieldwork education

* Online fieldwork better suited for use as a
supplementary approach

Limitations of online
fieldwork

* Regret for not having engaged more actively
and diligently during fieldwork

* A persistent feeling of having not made the
most of the experience

Lingering regrets

Outcome

- Not applicable, SOAP: Subjective, Objective, Assessment, Plan.
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Causal condition
* Changes in clinical fieldwork conditions due to COVID-19

}

Central phenomenon
» Struggling to adapt to sudden
hybrid fieldwork transition

Contextual condition
* Negative emotions
* External factors

}

Intervening condition

* Online fieldwork
content

* In-person fieldwork
environment

* Time flow and
adaptation

* Appropriate timing of
fieldwork sequence

Action/interaction strategies
* Active self-directed learning
» Overcoming concentration difficulties through
peer interaction
* Acquiring fieldwork-related knowledge, attitudes,
and skills

}

Outcome
* Fieldwork that was beneficial despite remaining
regrets

Figure 1. Paradigm Model

Note. Core Category: Finding professional identity through self-directed reflection in an uncertain hybrid

fieldwork environment.

le] = A 4 FAA 24 vioE Ao oot FH=et A,
2)dEHy 2 ojd - vHE &9 S 3ol A9 e dge At & i dss FHske A
A A7, vidid s did 240 7 o] H24, v qudse, A5usHEd
A AR, 22ohd Asus A 74, Aol mE ek 71319 Ale] 55 W R Akl
FH|E-19% Q8| A5 HA s 571 HeF2 ot 53] diel g A9 o= vidid A2 av
Dol HF= YRttt ot Wby 238 83t £ 233l 9y SA 2oE FRlEdT
I W5 BAIA SHEC] 282 TS ofFA 5) 28/ 3228 Y ddds B0 s
HEE wiFe® gkl 2 564 - 754 HEES S0 Bt AplF
3) SHF: FH|=-192 gid - vidiHo] &3t ¢ =2 ok, dSud HEuR, ARSI Aot
s B4 A3 17H SHFZIUT. A71A] & 7], A8 AT ol2H x4 T T
ot vt A Feshal A3s], 9 o =2 A A, widE AgolAe] HF o
5 BN A s, vidd WS =0 4 P gl
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7I&ole e EAH. =7 24, A4A oz AdAmAL A
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Stage 1 Stage 2

Negative Motivational drive
psychological —- for adaptation
experience (active preparation)

(fear, anxiety, distrust)

Stage 3
Strategic coping and

Stage 4
Fruitful outcomes amid
lingering regrets
(identity, career,
knowledge growth)

adaptation attempts  —
(active engagement
and deviation)

Figure 2. Four-Stage Adaptation Process of Occupational Therapy Students in Hybrid Clinical Fieldwork
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Abstract

Hybrid Clinical Fieldwork Experiences and Adaptation Processes Among
Occupational Therapy Students During the COVID-19 Pandemic:
A Grounded Theory Study

Chang, Ki-Yeon', Ph.D., O.T.

"Dept. of Occupational Therapy, Woosong University, Professor

Objective : This study explored the adaptation process of occupational therapy students who
experienced both in-person and online clinical fieldwork during the COVID-19 pandemic and
aimed to provide evidence-based guidance for future public health emergencies.

Methods : Grounded theory based on Strauss and Corbin (1998) was applied. Using purposive
and snowball sampling, 10 senior occupational therapy students who had completed more than
8 weeks of both types of fieldwork participated in in-depth interviews.

Results : The analysis yielded 100 concepts, 26 subcategories, and nine categories. The central
phenomenon was adaptation to altered fieldwork conditions. Contextual and intervening
conditions included negative emotions, nonstandardized environments, and diversity in online
content. Adaptation strategies involved self-directed learning despite difficulties with
concentration and ultimately led to beneficial outcomes, although some regrets remained. Students
progressed through four stages: negative psychological experiences, motivational drive, strategic
coping, and beneficial outcomes accompanied by regrets.

Conclusion : The core category was ‘finding professional identity through self-directed reflection
in an uncertain hybrid fieldwork environment.” This study provided a theoretical framework
for understanding student adaptation during future crises. Prioritizing in-person fieldwork before
online fieldwork and systematically standardizing fieldwork education may facilitate student

adaptation in future crises.

Key words: Adaptation process, Grounded theory, Hybrid clinical fieldwork,
Occupational therapy
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